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Policy Statement 

At Thames Valley School (TVS) we understand that pupils must be provided with an education that 

prepares them for the opportunities, responsibilities, and experiences of adult life. A key part of this 

relates to relationships, which must be delivered to every primary and secondary aged pupil.  

For the purpose of this policy, “relationships and sex education” within the primary curriculum is 

defined as teaching pupils about healthy, respectful relationships, focusing on family and friendships, 

in all contexts, including online, as well as developing an understanding of human sexuality. 

“Relationships and sex education” within the secondary curriculum is defined as teaching pupils about 

developing healthy, nurturing relationships of all kinds, and helping them to understand human 

sexuality, respect themselves and others, what having sex means and sex within a loving relationship.  

The NAS Academies Trust and TVS believe that relationship and sex education is part of the 

educational entitlement of all students. TVS is concerned with educating the whole child and recognise 

that sexuality development is an integral part of a student’s personal development. We understand our 

responsibility to deliver a high-quality, age-appropriate, and evidence-based relationships and sex and 

health curriculum for all our pupils. The term Relationships and Sex Education, RSE, is used in this 

policy rather than Sex Education. This is to stress that our approach goes beyond the provision of 

biological information to also focus on clarifying attitudes and values, developing self-esteem and the 

skills to manage relationships. This policy sets out the framework for our Relationships and Sex 

Education Curriculum, providing clarity on how it is informed, organised, and delivered.  

The nature of autism means that students may be more vulnerable to abuse and exploitation than 

their neurotypical peers. The social understanding and interactional difficulties of students with 

autism can lead to very specific difficulties around personal relationships and sexuality. Some students 

with autism may be confused about what is acceptable public behaviour, they may need to be taught 

the skills that other young people acquire incidentally. These children need help to develop skills to 

reduce the risks of being abused and exploited and to learn what sorts of behaviour are and are not, 

acceptable. They may need help and guidance around making and understanding personal 

relationships.  

The school understands the important role parents play in enhancing their children’s understanding of 

relationships, sex, and health. Similarly, we also understand how important parents’ views are in 

shaping the curriculum. TVS works closely with parents by establishing open communication – all 

parents can take part in consultations regarding the development and delivery of the curriculum. The 

school understands that the teaching of some aspects of the curriculum may be of concern to parents. 

If parents have concerns regarding RSE, they may submit these via email to 

mariarouco@thamesvalley.reading.sch.uk, or contact the school office to arrange a meeting on 0118 

214 2680. 

This policy is underpinned by the ethos and values of our school and we uphold it as an entitlement 

for all our pupils. We recognise the need to work as a whole school community to ensure a shared 

understanding of RSE and the underpinning values and to deliver an effective programme that meets 

the needs of our pupils. This policy will be reviewed on an annual basis and the next scheduled review 

date for this policy is September 2022. This policy will also be reviewed considering any changes to 

statutory guidance, feedback from parents, staff or pupils, and issues in the school or local area that 

may need addressing. The local governing body is responsible for approving this policy. Any changes 

made to this policy will be communicated to all staff, parents and, where necessary, pupils. 
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Relationships and Sex Education Policy Legal Framework 
 

Statutory requirements  

 
As a Free School providing education for primary aged students, we must provide relationships 

education to all pupils as per section 34 of the Children and Social work act 2017. We do not have to 

follow the National Curriculum, but we are expected to offer all pupils a curriculum that is like the 

National Curriculum including requirements to teach science which would include the elements of sex 

education contained in the science curriculum. In teaching RSE, we are required by our funding 

agreements to have regard to guidance issued by the Secretary of State as outlined in section 403 of the 

Education Act 1996. As a free school providing education for secondary aged students we must provide 

RSE to all pupils as per section 34 of the Children and Social work act 2017.  In teaching RSE, we are 

required by our funding agreements to have regard to guidance issued by the secretary of state as 

outlined in section 403 of the Education Act 1996. This policy has due regarding to all relevant 

legislation and statutory guidance including, but not limited to, the following: 

• Section 80A of the Education Act 2002 

• Autism Act 2009 

• Equality Act 2010 

• DfE (2013) ‘Science programmes of study: key stages 1 and 2 

• DfE (2015) ‘National Curriculum in England: science programmes of study’ 

• Children and Social Work Act 2017 

• DfE (2019, updated 2020) ‘Relationships Education, Relationships and Sex Education 

(RSE) and Health Education’  

• DfE (2021) ‘Keeping children safe in education’ 

• DfE (2021) ‘The national strategy for autistic children, young people and adults: 2021 

to 2026’ 

Read this policy in conjunction with:  

• NASAT Personal, Social, Health and Economic Education Policy SO0126.  

• NAS/NASAT Relationships and Sex Education Policy SO–0133.  

• NASAT Quality of Life (QOL) Framework Curriculum Policy SO-03. 

• TVS PSHE Policy (September 2021). 

• AET Framework (2019) 

 

Parent’s right to withdraw:  

Primary School aged students: Parents do not have the right to withdraw their children from 

relationships education. Parents have the right to withdraw their children from the non-statutory 

components of sex education within RSE.  Withdrawal requests should be put in writing using the form 

found in Appendix 3 of this policy and addressed to the Principal. Alternative work will be given to 

pupils who are withdrawn from sex education. 

Secondary School aged students: Parents have the right to withdraw their children from the non-

statutory components of sex education within RSE up to and until 3 terms before the child turns 16. 

After this point, if the child wishes to receive sex education rather than being withdrawn, the school will 

arrange this. Withdrawal requests should be put in writing using the form found in Appendix 3 of this 

policy and addressed to the Principal. A copy of withdrawal requests will be placed in the pupil’s 

educational record. The Principal will discuss the request with parents and take appropriate action.  

Alternative work will be given to pupils who are withdrawn from sex education. 

http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
https://www.gov.uk/government/consultations/relationships-and-sex-education-and-health-education
http://www.legislation.gov.uk/ukpga/1996/56/contents
http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
https://www.gov.uk/government/consultations/relationships-and-sex-education-and-health-education
http://www.legislation.gov.uk/ukpga/1996/56/contents
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Intent, Implementation, and Impact 
 

Intent 

 
The aim of RSE is to equip children and young people with the information, skills, and values to have 

safe, fulfilling, and enjoyable relationships, and to take responsibility for their sexual health and 

wellbeing. We see RSE as a crucial part of the journey of preparing our pupils for an adult, independent 

life. In addition, we use the PSHE Association Programme of Study, which follows the RSE 

Government Guidelines, and it is designed to support pupils through their spiritual, moral, social, 

emotional, and physical development, and prepare them for the opportunities, responsibilities, and 

experiences of life. The school has organised a curriculum that is age-appropriate for pupils within each 

year group, based on the views of teachers, parents and pupils. Please see appendices 1 and 2 

identifying what pupils will know by the end of their Primary and Secondary education in RSE 

(government guidance).  

We recognise not only the high importance of teaching and assisting our pupils to understand, recognise 

and form healthy friendships and relationships, but also the vulnerability that our learners have in the 

community when it comes to matters of sexual activity and the possibility of being exploited. High-

quality RSE helps create safe school communities where pupils can grow, learn, and develop positive, 

healthy behaviour for life. It can have a positive impact on pupils’ health and wellbeing and their ability 

to achieve and can play a crucial part in meeting these obligations. Our aim is to generate discussion 

amongst young people about health and wellbeing, relationships and living in the wider world. RSE has 

a key part to play in the personal, social, moral, and spiritual development of young people, and through 

a rigorous and progressive curriculum, children develop key skills and are prepared for the wider world 

beyond school, a world in which they can keep themselves safe and healthy and thrive with the support 

of positive relationships.  

Implementation 

 
In RSE, children and young people acquire the knowledge, skills, and attributes they need to stay 

healthy, safe, and thrive now and in the future. The teaching of RSE will incorporate three main 

elements: 

• Attitudes and values: learning the importance of values and individual conscience and moral 

considerations; learning the value of family life, marriage, and stable and loving relationships for the 

nurture of children; learning the value of respect, love, and care; exploring, considering, and 

understanding moral dilemmas; and developing critical thinking as part of decision-making. 

• Personal and social skills: learning to manage emotions and relationships confidently and sensitively; 

developing self-respect and empathy for others; learning to make choices based on an understanding of 

difference and with an absence of prejudice; developing an appreciation of the consequences of choices 

made; managing conflict and learning how to recognise and avoid exploitation and abuse. 

• Knowledge and understanding: learning and understanding physical development at appropriate 

stages; understanding human sexuality, reproduction, sexual health, emotions and relationships; 

learning about contraception and the range of local and national sexual health advice, contraception and 

support services; learning the reasons for delaying sexual activity, and the benefits to be gained from 

such delay and the avoidance of unplanned pregnancy. 

A variety of teaching and learning strategies are used which encourage participation, with opportunities 

for pupils to develop critical thinking and relationship skills. Learners cover topics such as healthy 

relationships, body image online, online pornography, sexting, cyber-bullying, LGBTQ+ and peer 

pressure (see Appendix 4 for more information).  

RSE is taught in a weekly lesson but is also embedded in other areas of the curriculum (Quality of Life, 

PSHE & Science) and other areas of the curriculum and day-to-day life of the school. Staff have received 
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training annually (in-house and external) to respond to the needs of our students and support children 

with any questions or concerns they may have.  

The RSE curriculum has been mapped out clearly in the long term plans (the statutory elements are 

delivered at the appropriate stage for our students), and it is clear to see the progression using the school 

Personalised Learning Checklists. The school has the same high expectations of the quality of pupils’ 

work in RSE as for other curriculum areas. Lessons are planned to provide a suitable challenge to pupils 

of all abilities.  

To be successful independent learners, pupils are given regular opportunities to reflect on and identify 

what they have learned, what needs to be learned next and what they need to do to continue their 

learning. This is managed through pupils carrying out an initial activity to demonstrate their starting 

point and then at the end of the topic, module or lesson, an activity is then carried out which allows 

them to demonstrate the progress they have made. This might involve a ‘mind-map of everything they 

know, think, or believe. Then at the end of the module, they take a different coloured pen and revisit 

their original mind-map, adding to it, correcting previous misconceptions, and so on. This will 

demonstrate the progress they have made and can also be used to measure attainment against a set of 

success criteria identified by the teacher. 

All staff will teach pupils what ‘slang’ words mean (where appropriate) and that some are offensive, use 

inclusive language (such as partner instead of boyfriend/girlfriend), use correct terminology as this is 

deemed good practice and avoid the use of any slang themselves It is good practice to use medically 

correct terms for genitalia and sexual parts of the body, for example, vulva, vagina, penis, and testicles. 

If students ask any questions about these topics, staff will give them an honest answer.    

The use of respectful language which challenges sexism, homophobia and other forms of prejudice can 

be established in RSE and will have benefits for the whole school community – both in and out of 

lessons. Ofsted found that casual use of homophobic language in schools is often unchallenged (2013). 

Children at the primary and secondary levels need to know that using the word ‘gay’, to mean something 

is rubbish is wrong. See also ‘The LGBT Issue’ e-magazine for inclusive RSE and challenging 

homophobia biphobia and transphobia (Sex Education Forum, 2014). 

 

Impact   

 
Learners in RSE will demonstrate confidence and awareness about relationships and sex independently 

and safely. Learners will develop a good understanding of safety and risks in relationships and they will 

be prepared for the physical and emotional changes they undergo during puberty. RSE promote 

students’ wellbeing and will prepare them for the challenges, opportunities, and responsibilities of adult 

life. The RSE programme will have a positive impact on learners’ health and wellbeing and their ability 

to achieve, and this will play a crucial part in meeting these obligations. 

We continuously assess the implementation and impact of our RSE curriculum to achieve the highest 

outcomes possible across all year groups and ensure we provide the support that is necessary for all 

children to have a good understanding of the complexities of relationships and sexual matters and secure 

knowledge and skills base to navigate their way through these, now and in the future. Through our RSE 

curriculum, we believe we can enhance children’s education and help them to become confident 

individuals who have positive body awareness, in-depth knowledge of how to keep themselves safe and 

healthy and who will, through respect, tolerance and understanding, forge and maintain positive 

relationships with a diverse range of family and friendship groups. 

Curriculum links: The school seeks opportunities to draw links between RSE and other curriculum 

subjects wherever possible to enhance pupils’ learning. In PSHE, pupils learn about respect and 

difference, values, and characteristics of individuals. In science, pupils are taught about the main 

external parts of the body and changes to the human body as it grows, including puberty. In ICT and 

computing, pupils are taught about how they can keep themselves safe online and the different risks that 

they may face online as they get older. And in PE pupils can develop competence to excel in a broad 
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range of physical activities, are physically active for sustained periods of time, engage in competitive 

sport and lead healthy, active lives. 

 

Relationships and Sex Education Safeguarding & Confidentiality 
 

Confidentiality within the classroom is an important component of RSE and health education, and 

teachers are expected to respect the confidentiality of their pupils as far as is possible, in compliance 

with the school’s Confidentiality Policy. Pupils will be fully informed of the school’s responsibilities in 

terms of confidentiality and will be aware of what action may be taken if they choose to report a concern 

or make a disclosure. A member of staff cannot promise confidentiality if concerns exist. The DFE 

makes it clear that it is appropriate for schools with secondary age pupils to deal with difficult or 

sensitive issues. Our programme will aim therefore to present specific issues in a balanced and sensitive 

manner. 

Safeguarding: Some issues may result in children and young people making disclosures which will be 

addressed in line with the school’s safeguarding policy and procedures. RSE plays a very important part 

in fulfilling the statutory duties all schools must meet, and helps children understand the difference 

between safe and abusive relationships and equips them with the skills to get help if they need it.  

Teachers will, however, alert the Designated Safeguarding Lead (or their deputy) about any suspicions 

of inappropriate behaviour or potential abuse as per the school’s Safeguading Children (Child 

Protection) Policy. Teachers understand that some aspects of RSE may lead to a pupil raising a 

safeguarding concern, e.g. disclosing that they are being abused and that if a disclosure is made, the 

DSL will be alerted immediately. Pupils will be made aware of how to raise their concerns or make a 

report, and how their report will be handled – this includes the process for when they have a concern 

about a peer. 

 

Working with Parents  
 

We aim to provide information for parents about the SRE topics covered during each key stage and 

itemise what is covered within each year group. Where puberty-related changes are being taught parents 

will be informed about the content to be covered beforehand. It is acknowledged parents may have 

concerns about this area and as such need to have the opportunity to ask questions.  

Parents wishing to exercise the right to withdraw their child from sex education, are asked to contact 

the Principal. Once a student has been withdrawn from the sex education curriculum, they cannot re-

join lessons until the school has parental approval. TVS will keep parents well informed about the policy 

and consult informally with parents on any change to the substance of the policy.  

We consult with parents, pupils and governors and staff in the following ways: 

• Pupil questionnaires and surveys 

• Parental information sessions  

• Staff training sessions 

• Meetings and emails.  
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Quality of Life 
 

All NAS and NASAT schools follow the Quality of Life (QoL) Framework. In implementing this 

framework, we listen to pupils, parents, and the child’s keyworker to understand what is important to 

them in relation to their quality of life. We then work as a transdisciplinary team to ensure we plan each 

child’s education carefully and cohesively, shaping each pupil’s provision around their EHCP and 

agreed on developmental goals in order to develop pupils’ knowledge and skills now and for the future, 

supporting the ethos that “every child is entitled to an education and every child deserve to have access 

to the best possible developmental opportunities so that they learn more and do more, preparing 

themselves for life after school”. 

Our QoL framework uses the AET Framework, which is designed to support staff in identifying learning 

priorities and measuring progress in areas that fall outside of the national curriculum. These areas relate 

closely to “autism differences” and the impact of these on pupil’s social, emotional, independence and 

learning needs. RSE contributes to the main areas of learning in this framework (for more information, 

see Appendix 4 – LTP): 

       

 
 

1. Engaging in interaction: with peers and adults during the RSE lessons and group 

activities.   

2. Making requests: with peers and adults during the RSE lessons.    

3. Communicating information/commenting on events: in group activities. 

4. Listening and understanding: in lessons, group activities, working 1:1.   

5. Greetings: at the start of the lesson.  

6. Conversations: group/individual activities, answering questions in lessons.  

7. Non-verbal communication: watching videos, interacting with peers and staff.  

 

 

 

 

1. Being with others: in lessons, interacting, talking about different topics (such as positive 

relationships).  

2. Interactive play: in lessons, group activities.  

3. Positive relationships (supporting adults): lessons and activities supporting the concept 

of what is a positive relationship and how we can build this type of relationships.  

4. Positive relationships and friendships (peers): lessons and activities supporting the 

concept of what is a positive relationship and how we can build this type of 

relationships. 

5. Group activities: in the majority of the RSE lessons.  

 

 

 

 

1. Understanding and expressing own sensory needs: Staff supports students during 

lessons offering sensory equipment and targeted lessons to talk about this issue.  

2. Responding to sensory interventions: environment ready for students’ needs.  
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3. Increasing tolerance of sensory input: students show increasing tolerance during 

lessons. 

4. Managing own sensory needs: students request help to manage their own needs.  

 

 

 

1. Coping with change: students feel safe during lessons and can cope with change. 

Students develop their knowledge about possible changes in their routines (visits).  

2. Transitions: students can transition to the library with/without visual aid.  

3. Special interests: activities are tailored to students’ special interests.  

4. Problem-solving and thinking skills: when working in a team or small group during the 

lessons.  

 

 

 

 

1. Understanding and expressing own emotions: developing topics such as positive 

emotions, positive friendships, communicating respectfully.  

2. Managing emotions and behaviour: strategies to resolve issues, managing influences, 

manage relationships and family.  

3. Understanding others’ emotions/ intentions: for example, distinguish between healthy 

and unhealthy friendships 

4. Self-awareness: personal values, developing resilience, stress management.  

5. Developing confidence and self-esteem: Growth Mindset, promoting mental health.  

 

 

 

1. Learning through play: using role-play during lessons.  

2. Motivation and engagement: using RSE to develop their knowledge about the world.  

3. Organisation and independent learning: during visits and events outside of school.  

4. Understanding and following rules, routines, and expectations: during lessons, visits, 

and events outside of school. 

5. Evaluating own learning: during lessons, evaluating their work.  

 

 

 

1. Keeping healthy: healthy relationships, positive friendships, respecting others  

2. Personal care: self-respect, being safe online,  

3. Relationships and sex education: all the topics in RSE (see Appendix 4). 

 

 

 

 

1. Independent living: setting goals, healthy lifestyle, mental health.  

2. Personal safety: respectful and intimate relationships. 

3. Road safety and travel: travelling to performances and events outside of school.  

4. Leisure: being safe, independence.  
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LGBTQ+ and Diversity  

At TVS we believe that all young people have the right to access high quality, age-appropriate and 

inclusive RSE lessons. For every young person to be prepared for life in modern Britain, their 
curriculum must reflect the full diversity of the world they live in. This includes teaching about 
LGBTQ+ people and themes.  

LGBTQ+ inclusive teaching ensures that LGBTQ+ children and young people, and children and young 
people with LGBTQ+ families, see themselves reflected in what they learn. It also encourages all young 
people to grow up with inclusive and accepting attitudes.  

The new guidelines on Relationships and Sex Education mean that everyone at school in England will 

be taught about what safe and healthy relationships look like and how to have them. The new teaching 

will better reflect the world that we now live in, including teaching about LGBTQ+ people, 

relationships, and families, as well as covering other important issues like consent and online safety.  

Overall the guidance states that: 

➢ Schools need to make sure that the needs of all pupils are appropriately met 

➢ All pupils need to understand the importance of equality and respect 

➢ Schools must ensure they comply with the relevant provisions of the Equality Act 2010, 

which name sexual orientation and gender reassignment as protected characteristics 

For primary schools, the guidance says that: 

➢ Relationships Education must be taught in all schools in England 

➢ It is recommended that schools teach Sex Education too, although they can choose not to 

➢ All schools should teach about different families (which can include LGBT parents), along 

with families headed by grandparents, single parents, adoptive parents, and foster 

parents/carers, among other family structures 

For secondary schools the guidance states that: 

➢ RSE must be taught in all schools in England 

➢ Sexual orientation and gender identity must be explored at a timely point 

➢ Same-sex relationships should be included within lessons discussing healthy and stable 

relationships 

➢ Schools should ‘be alive to issues such as everyday sexism, misogyny, homophobia, and 

gender stereotypes and take positive action to build a culture where these are not tolerated 
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SMSC and British Values  
 

At TVS, RSE and PSHE, alongside Social, Moral, Spiritual and Cultural (SMSC) education and British 

Values, enables our children to become healthy, independent, and responsible members of society. It 

aims to help them understand how they are developing personally and socially and tackles many of the 

moral, social, and cultural issues that are part of growing up. We provide our children with opportunities 

for them to learn about rights and responsibilities and appreciate what it means to be a member of a 

diverse society. Our children are encouraged to develop their sense of self-worth by playing a positive 

role in contributing to school life and the wider community. 

To implement this statement, we have created a clear and comprehensive scheme of work, in line with 

the government guidance. This scheme of work includes opportunities to link British Values, SMSC 

and the Quality-of-Life Framework into the curriculum. We believe that SMSC and the British Values’ 

education are integral to the development of students’ values for them to become global citizens. For 

this reason, SMSC and British Values need to be taught weekly, during tutor time, PSHE & RSE lessons 

and/or school assemblies.  

RSE is a fundamental part of our SMSC and British Values programme, preparing students for the 

opportunities, responsibilities, and experiences of adult life. RSE is firmly embedded in the SMSC and 

British Values programme and taught alongside and in conjunction with the PSHE curriculum, which 

will help students learn to respect themselves and others, and move with confidence from childhood, 

through puberty and into adolescence.  
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Appendix 1: By the end of primary school pupils should know (government guidance):  

Topics Pupils should know:  

Families and 

people who care 

for me 

• that families are important for children growing up because they can 

give love, security, and stability 

• the characteristics of healthy family life, commitment to each other, 

including in times of difficulty, protection and care for children and 

other family members, the importance of spending time together and 

sharing each other’s lives 

• that others’ families, either in school or in the wider world, 

sometimes look different from their family, but that they should 

respect those differences and know that other children’s families are 

also characterised by love and care 

• that stable, caring relationships, which may be of different types, are 

at the heart of happy families, and are important for children’s 

security as they grow up 

• that marriage represents a formal and legally recognised commitment 

of two people to each other which is intended to be lifelong 

• how to recognise if family relationships are making them feel 

unhappy or unsafe, and how to seek help or advice from others if 

needed 

Caring  

Friendships 

• how important friendships are in making us feel happy and secure, 

and how people choose and make friends 

• the characteristics of friendships, including mutual respect, 

truthfulness, trustworthiness, loyalty, kindness, generosity, trust, 

sharing interests and experiences and support with problems and 

difficulties 

• that healthy friendships are positive and welcoming towards others, 

and do not make others feel lonely or excluded 

• that most friendships have ups and downs, and that these can often 

be worked through so that the friendship is repaired or even 

strengthened, and that resorting to violence is never right 

• how to recognise who to trust and who not to trust, how to judge 

when a friendship is making them feel unhappy or uncomfortable, 

managing conflict, how to manage these situations and how to seek 

help or advice from others, if needed 

Respectful 

Relationships  

• the importance of respecting others, even when they are very 

different from them (for example, physically, in character, 

personality or backgrounds), or make different choices or have 

different preferences or beliefs 

• practical steps they can take in a range of different contexts to 

improve or support respectful relationships 

• the conventions of courtesy and manners 

• the importance of self-respect and how this links to their own 

happiness 
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• that in school and in wider society they can expect to be treated with 

respect by others, and that in turn they should show due respect to 

others, including those in positions of authority 

• about different types of bullying (including cyberbullying), the 

impact of bullying, responsibilities of bystanders (primarily reporting 

bullying to an adult) and how to get help 

• what a stereotype is, and how stereotypes can be unfair, negative, or 

destructive 

• the importance of permission-seeking and giving in relationships 

with friends, peers, and adults 

Online 

relationships 

• That people sometimes behave differently online, including by 

pretending to be someone they are not 

• That the same principles apply to online relationships as to face-to 

face relationships, including the importance of respect for others 

online including when we are anonymous 

• The rules and principles for keeping safe online, how to recognise 

risks, harmful content, and contact, and how to report them 

• How to critically consider their online friendships and sources of 

information including awareness of the risks associated with people 

they have never met 

• How information and data is shared and used online 

Being safe • What sorts of boundaries are appropriate in friendships with peers 

and others (including in a digital context)? 

• About the concept of privacy and the implications of it for both 

children and adults; including that it is not always right to keep 

secrets if they relate to being safe 

• That each person’s body belongs to them, and the differences 

between appropriate and inappropriate or unsafe physical, and other, 

contact 

• How to respond safely and appropriately to adults they may 

encounter (in all contexts, including online) whom they do not know 

• How to recognise and report feelings of being unsafe or feeling bad 

about any adult 

• How to ask for advice or help for themselves or others, and to keep 

trying until they are heard 

• How to report concerns or abuse, and the vocabulary and confidence 

needed to do so 

• Where to get advice e.g. family, school and/or other sources 
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Appendix 2: By the end of secondary school pupils should know (government guidance):  

Topics Pupils should know 

Families  • that there are different types of committed, stable relationships 

• how these relationships might contribute to human happiness and their 

importance for bringing up children 

• what marriage is, including their legal status – for example, that 

marriage carries legal rights and protections not available to couples 

who are cohabiting or who have married, for example, in an 

unregistered religious ceremony 

• why marriage is an important relationship choice for many couples 

and why it must be freely entered into 

• the characteristics and legal status of other types of long-term 

relationships 

• the roles and responsibilities of parents with respect to raising of 

children, including the characteristics of successful parenting 

• how to determine whether other children, adults or sources of 

information are trustworthy, judge when a family, friend, intimate or 

other relationship is unsafe (and to recognise this in others’ 

relationships), how to seek help or advice, including reporting 

concerns about others, if needed 

Respectful 

Relationships, 

including 

Friendships 

• the characteristics of positive and healthy friendships, in all contexts 

including online, such as: 

➢ trust, respect, honesty, kindness, generosity, boundaries, privacy, 

consent, and the management of conflict 

➢ reconciliation and ending relationships, this includes different 

(non-sexual) types of relationship 

• practical steps they can take in a range of different contexts to improve 

or support respectful relationships 

• how stereotypes, in particular stereotypes based on sex, gender, race, 

religion, sexual orientation, or disability, can cause damage (for 

example, how they might normalise non-consensual behaviour or 

encourage prejudice) 

• that in school and in wider society they can expect to be treated with 

respect by others, and that in turn they should show due respect to 

others, including people in positions of authority and due tolerance of 

other people’s beliefs 

• about different types of bullying (including cyberbullying), the impact 

of bullying, responsibilities of bystanders to report bullying and how 

and where to get help 

• that some types of behaviour within relationships are criminal, 

including violent behaviour and coercive control 

• what constitutes sexual harassment and sexual violence and why these 

are always unacceptable 
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• the legal rights and responsibilities regarding equality (particularly 

with reference to the protected characteristics as defined in the 

Equality Act 2010) and that everyone is unique and equal 

Online & Media • their rights, responsibilities, and opportunities online, including that 

the same expectations of behaviour apply in all contexts, including 

online 

• about online risks, including that any material someone provides to 

another has the potential to be shared online and the difficulty of 

removing potentially compromising material placed online 

• not to provide material to others that they would not want shared 

further and not to share personal material which is sent to them 

• what to do and where to get support to report material or manage issues 

online 

• the impact of viewing harmful content 

• that specifically sexually explicit material, for example pornography, 

presents a distorted picture of sexual behaviours, can damage the way 

people see themselves in relation to others and negatively affect how 

they behave towards sexual partners 

• that sharing and viewing indecent images of children (including those 

created by children) is a criminal offence which carries severe 

penalties including jail 

• how information and data is generated, collected, shared, and used 

online 

Being Safe • the concepts of, and laws relating to, sexual consent, sexual 

exploitation, abuse, grooming, coercion, harassment, rape, domestic 

abuse, forced marriage, honour-based violence and FGM, and how 

these can affect current and future relationships 

• how people can actively communicate and recognise consent from 

others, including sexual consent, and how and when consent can be 

withdrawn, in all contexts, including online 

Intimate and 

Sexual 

Relationships, 

including Sexual 

Health 

• how to recognise the characteristics and positive aspects of healthy 

one-to-one intimate relationships, which include mutual respect, 

consent, loyalty, trust, shared interests and outlook, sex, and friendship 

• that all aspects of health can be affected by choices they make in sex 

and relationships, positively or negatively, for example physical, 

emotional, mental, sexual, and reproductive health and wellbeing 

• the facts about reproductive health, including fertility and the potential 

impact of lifestyle on fertility for men and women and menopause 

• that there are a range of strategies for identifying and managing sexual 

pressure, including understanding peer pressure, resisting pressure and 

not pressurising others 

• that they have a choice to delay sex or to enjoy intimacy without sex 

• the facts about the full range of contraceptive choices, efficacy, and 

options available 

• the facts around pregnancy including miscarriage 
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• that there are choices in relation to pregnancy (with medically and 

legally accurate, impartial information on all options, including 

keeping the baby, adoption, abortion and where to get further help) 

• how the different sexually transmitted infections (STIs), including 

HIV and AIDs, are transmitted, how risk can be reduced through safer 

sex (including through condom use) and the importance of and facts 

about testing 

• about the prevalence of some STIs, the impact they can have on those 

who contract them and key facts about treatment 

• how the use of alcohol and drugs can lead to risky sexual behaviour 

• how to get further advice, including how and where to access 

confidential sexual and reproductive health advice and treatment 

The Law  It is important to know what the law says about sex, relationships, and young 

people, as well as broader safeguarding issues. This includes a range of 

important facts and the rules regarding sharing personal information, pictures, 

videos, and other material using technology. This will help young people to 

know what is right and wrong in law, but it can also provide a good foundation 

of knowledge for deeper discussion about all types of relationships. There are 

also many different legal provisions whose purpose is to protect young people, 

and which ensure young people take responsibility for their actions. 

Pupils should be made aware of the relevant legal provisions when relevant 

topics are being taught, including for example: 

➢ marriage 

➢ consent, including the age of consent 

➢ violence against women and girls 

➢ online behaviours including image and information sharing (including 

‘sexting’, youth-produced sexual imagery, nudes, etc.) 

➢ pornography 

➢ abortion 

➢ sexuality 

➢ gender identity 

➢ substance misuse 

➢ violence and exploitation by gangs 

➢ extremism and radicalisation 

➢ criminal exploitation (for example, through gang involvement or 

‘county lines’ drugs operations) 

➢ hate crime 

➢ female genital mutilation (FGM) 
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Appendix 3: Parent form: withdrawal from sex education within RSE  

TO BE COMPLETED BY PARENTS 

Name of child  Class  

Name of parent  Date  

Reason for withdrawing from sex education within relationships and sex education 

 

 

 

 

 

 

 

 

 

Any other information you would like the school to consider 

 

 

 

 

Parent 

signature 

 

 

TO BE COMPLETED BY THE SCHOOL 

Agreed actions 

from discussion 

with parents 
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Appendix 4: Long Term Plans – Relationships and sex education (RSE) and health education.  

 
 

 

 

 



 

18 

 

 

 

 

 



 

19 

 

 
 

 

 



 

20 

 

 

 
 



 

21 

 

 

 
 

 

 

 

 

 

 

 



 

22 

 

 
 

 

 

 



 

23 

 

 

 
 

 

 

 



 

24 

 

 

 
 

 

 

 

 

 

 

 



 

25 

 

 

 

 

 


